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ABSTRACT

Obijective: This study aimed to conduct a comparative analysis of the roles and competencies of
physical education teachers in four global development-oriented models (USA, England, Australia,
and New Zealand) and compare them with the expectations of Iran's educational system.
Methodology: This qualitative research employed Braun and Clarke's (2006) thematic
analysis method. The statistical population included official standards and physical education
curriculum documents of the five studied countries (England, Australia, the United States, New
Zealand, and lIran), which were purposefully selected. The analysis process was carried out in
six stages: familiarization with the data, generating initial codes, searching for themes,
reviewing themes, defining and naming themes, and producing the final report.

Results: Data analysis led to the identification of five main themes: (1) transformation of the
teacher's role from "instructor” to "learning facilitator"; (2) transformation of expectations from
teachers: from mastery of teaching skills to acquiring multidimensional competencies including
advanced pedagogy, constructive assessment, educational technology, and inclusive teaching;
(3) emphasis on an inclusive and diversity-responsive approach; (4) the teacher's role as a
designer of learning experiences; and (5) continuous and reflective professional development.
The comparative analysis based on official documents showed that the advanced models differ
structurally from Iran's system in five areas: (a) the position of the teacher (facilitator vs.
executor), (b) the scope of competencies (multidimensional vs. skill-oriented), (c) the inclusion
approach (systematic vs. scattered), (d) professional autonomy (designer vs. implementer), and
(e) professional development (continuous and reflective vs. event-based).

Conclusion: Iran's physical education teacher training system, in order to realize the ideals of
the Fundamental Reform Document, needs to transition from "general policies" to "operational
standards and evaluation indicators." Improving the quality of physical education in Iran
requires a targeted evolution from the "curriculum executor” model to the "learning experience
designer” model. This evolution must be achieved through developing national competency
standards, revising teacher education programs, and establishing a continuous professional
development system, while preserving and strengthening the indigenous strengths of Iran's
educational system.

Keywords: Physical Education Teachers; Comparative Study; Professional Competencies;
Development Models
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Extended Abstract

Introduction and State of Problem
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Addressing this gap is essential for aligning Iran's_physical education system with
international standards and fulfilling the transformative vision of its national education reform
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educational context.
Theme 1: Transformation of Teacher Role from Instructor™ to
Facilitator.” This shift indicates how advanced models reposition th
"knowledge transmitter” to an "architect of learning experiences" (SHAR

operational indicators and exectdjve jobeescriptions. Iran's main ggg with advanced models is
the "gap between policy level and practiceNevel"the Fundamental Reform Document envisions
a facilitative role, but executive docu job descriptions still maintain the traditional
instructor role.

_~—>Lable 1. Comparison of Teacher Role Djensions Across Models

[ﬁm@s\ion\ Advar}d;eff Models Iran

Learning Orientation Student-centered Teacher-centered
/ P}ih\ary Role \ \ Facilitator & Designer Instructor & Implementer
Implementation of
centralized program
\Metacognitibe\Str\tgqies \ / Explicit emphasis Limited reference

Curriculum Autonomy Independence in experience design

P}e(essmnal Dev\h;ugme A</ Continuous and reflective Event-based and uniform
room Cultur Collaborative & Reflective Learning Traditional Behavior
\\as\ i\ / Management
Differentiatiqn of*e\acher & €bach Clear & Distinct Vague & Blurred

Theme 2: Expansiton of Expected Teacher Competencies. Advanced models require
ompetency frameworks encompassing: deep content knowledge (movement
sciences, sport psychology, sociology of sport); advanced pedagogical competencies including
differentiation, scaffolding, and diverse instructional models; authentic assessment capabilities
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(SHAPE America, 2024, Standard 5); and educational technology integration. In
documents, the National Curriculum (pp. 12-15) emphasizes "attention to differences

aligns with competency frameworks. The First Secondary School Teacher's
addresses health, nutrition, safety, and pathology. However, one of the mos
the complete absence of sport sociology covering equity, access, and disgrj
prominent place in advanced models but has not been addressed in Iran.

activities, and adjust programs (SHAPE America
itwlum (p. 50) states that "planning for part of the

within the fram

. New Zealand emphasizes inquiry-based practice and
(Tegehing Council, 2019). SHAPE America Standard 6 (2024)
yjonal growth, collaboration, and reflection. In Iran, no direct
ng" as a required competency was found. The concept of "teacher-
fonal inquiry" is absent. Professional development is predominantly
and lacks systematic peer-mentoring or professional learning

reference
researcher” 0
event-based,
communities.

In summary, the comparative analysis based on official documents showed that the advanced
models differ structurally from Iran's system in five areas: (a) the position of the teacher
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Discussion and Conclusion
Findings reveal a significant gap across five domains, with a critical "polic
core: lran's upstream documents envision facilitative roles, but ex
evaluation systems maintain traditional instructor models. This align

roles. Second, concernlng competency scope: advanced
multidimensional competency frameworks—encompassing
pedagogy, authentic assessment, and educational technol
primarily on basic instructional skills. Although Iran's poli
these multidimensional expectations (particularly inhe
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ethical valuessand collgCtive spirit; integration of indigenous sports; unified national fitness
assessment; andcommitment to equitable access. These strengths provide a foundation for
targeted evolutigg—not fundamental overhaul—from "general policies” to "operational
standards and evaluation indicators.

Recommendations: (1) Develop national professional competency standards for PE teachers,
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encompassing content knowledge, pedagogy, inclusivity, assessment, technolog
professional development. (2) Revise teacher education programs with empha
multidimensional competencies, practical experience, and adaptive PE. (3) Establis
continuous professional development systems including professional learning comm
coaching, and action research. (4) Develop comprehensive national guidance f
adaptive teaching. (5) Increase teacher professional autonomy through flexi

Originality/Value
This study presents the first systematic comparative analysis of ph

and providing evidence—baw

Research Limitations/Implications

experiences; (3) experim
implementation.
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content and foundational knowledge to plan and implement developmentally
ligned with local, state and/or SHAPE America's National Standards and Grade-
ical Education through the effective use of resources, accommodations and/or

processes that students
(ACARA, 2022, Key Co
3"Programs should prov
local contexts." (ACARA
4"Use inquiry, collaborati lem-solving and professional learning to improve professional capability to impact
on the learning and achi ent of all learners... Teach and respond to learners in a knowledgeable and adaptive
way to progress their learning." (Teaching Council of Aotearoa New Zealand, 2019, Standards for the Teaching
Profession)

make sense of for themselves, rather than a single outcome students need to achieve."
(ons: Strengths-based approach)
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1)
ively to ensure a good and safe learning environment (DfE, 2021, Standard 7)... Establish
ith a range of strategies, using praise, sanctions and rewards consistently and fairly
mote a love of learning and children's intellectual curiosity... Set a culture of high
fe and stimulating environment for pupils (DfE, 2021, Standard 4)."

hing and School Leadership (AITSL). (2011). Australian Professional Standards for

a framework for dis
(DfE, 2021, Standard
expectations... and est
4 Australian Institute
Teachers. Melbourne:
7" Manage challenging behawour by establishing and negotiating clear expectations with students and address
discipline issues promptly, fairly and respectfully." (AITSL, 2022, Focus Area 4.3, Proficient).
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/ "Physical educators ar aged in helping all students achieve national standards while coaches typically work
with a selected group of students to achieve competitive success.” (SHAPE America, 2017, Introduction)
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candidates engage students in meaningful learning experiences through effective use of
use communication, feedback, technology, and instructional and managerial skills to
HAPE America, 2017, Standard 4)

ing strategies to develop knowledge, skills, problem solving and critical and creative
rea 3.3, Proficient)

ange of resources, including ICT, to engage students in their learning." (AITSL,

pedagogical
enhance student leal
3"Select and use releva
thinking." (AITSL, 2022,
4"Select and/or create a
2022, Focus Area 3.4, Pr
S"Adapt teaching to re
appropriately.” (DfE, 202
6 "Select or create authentic, formal assessments that measure student attainment of short- and long-term
objectives." (SHAPE America, 2017, Standard 5.a)

0 the strengths and needs of all pupils; know when and how to differentiate
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atmonitor student learning before and throughout the long-term plan, as well
e student learning upon completion of the long-term plan."” (SHAPE America,

Q assessment strategies, including informal and formal, diagnostic, formative and
student learning." (AITSL, 2022, Focus Area 5.1, Graduate)

g appropriate feedback to students about their achievement relative to their learning
N uS Area 5.2, Proficient)

reflect on the effectiveness of practice in an ongoing way, using evidence from a range of

ncil of Aotearoa New Zealand, 2019, Standards for the Teaching Profession)

ning experiences that require students to use technology appropriately in meeting one or

an objective(s)." (SHAPE America, 2017, Standard 3.e)

gies to integrate ICT into learning and teaching programs to make selected content
SL, 2022, Focus Area 2.6, Proficient)

range of digital tools to analyse, measure and enhance movement performances."

sources."
*Plan and impleme
more short- and long
6"Use effective teach
relevant and meaning
Vil ogeas LD "Student
(ACARA, 2022, Digit
8"Make appropriate an
Standard 4)

innovative use of emerging technologies to enhance learning and teaching." (DfE, 2021,
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2'Develop teaching acti
across the full range of al
3"Design and implement
diverse linguistic, cultura

at incorporate differentiated strategies to meet the specific learning needs of students
\' (AITSL, 2022, Focus Area 1.5, Proficient)

strategies that are responsive to the learning strengths and needs of students from
s and socioeconomic backgrounds." (AITSL, 2022, Focus Area 1.3, Proficient)
4"Design and implement t activities that support the participation and learning of students with disability and
address relevant policy an lative requirements.” (AITSL, 2022, Focus Area 1.6, Proficient)

3> "Describe the historical, philosophical and social perspectives of physical education issues and legislation."
(SHAPE America, 2017, Standard 1.f)
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cognise the unique status of tangata whenua in Aotearoa New Zealand. Understand and
i¢s, heritages, languages and cultures of partners to Te Tiriti o Waitangi. Practise and
tikanga Maori." (Teaching Council of Aotearoa New Zealand, 2019, Standards for the

acknowledge
develop the use of te
Teaching Profession)
2"Design and impleme!
including Aboriginal and
3 "Describe the historical
(SHAPE America, 2017, d1.f)

“'Have a clear understan of the needs of all pupils, including those with special educational needs; those of high
ability; those with English as an additional language; those with disabilities; and be able to use and evaluate
distinctive teaching approaches to engage and support them." (DfE, 2021, Standard 5)

ing strategies that are responsive to the local community and cultural setting,
rait Islander learners."
phical and social perspectives of physical education issues and legislation."”
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ute for Teaching and School Leadership. (2022). Australian Professional Standards
(Proficient): "Differentiate teaching to meet the specific learning needs of students
across t ies.”

[AITSL {an Institute for Teaching and School Leadership. (2022). Australian Professional Standards for
Teachers. 6 (Proficient): "Implement teaching activities that support the participation and learning of
students with disabi address relevant policy and legislative requirements.”

[NZ Curriculum] of Education of New Zealand. (2007). The New Zealand Curriculum. References to
Treaty of Waitangi an ion of Maori language and culture appear throughout the document.

[England Teachers’ ds] Department for Education. (2021). Teachers' Standards. Standard 5: "Adapt
teaching to respond to gths and needs of all pupils.”

[SHAPE America St d 3] SHAPE America. (2017). Initial Physical Education Teacher Education Standards.
Standard 3: "Plan and implement developmentally appropriate learning experiences... that address the diverse needs
of all students."
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and challenge pupils of all backgrounds, abilities and dispositions." (DfE, 2021, Standard 1)

and understanding of how pupils learn and how this impacts on teaching." (DfE, 2021,
Standard 2)
3"Plan and implement
long-term plan objective
Level Outcomes for K-12
#'Plan and implement we

iate (e.g., measureable, developmentally appropriate, performance-based) short- and
e aligned with local, state and/or SHAPE America's National Standards and Grade-
ducation." (SHAPE America, 2017, Standard 3.a)

ed learning and teaching programs or lesson sequences that engage students and
promote learning." (AITS , Focus Area 3.2, Proficient)

3> "Plan and implement pragpessive and sequential content that aligns with short- and long-term plan objectives and
that addresses the diverse needs of all students.” (SHAPE America, 2017, Standard 3.b)

Set explicit, challenging and achievable learning goals for all students." (AITSL, 2022, Focus Area 3.1, Proficient)
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PE America. (2017). Initial Physical Education Teacher Education Standards.
nd long-term goals aligned with national standards."

of Education of New Zealand. (2007). The New Zealand Curriculum. "Teachers use
t to select content."”

andards 5] Department for Education. (2021). Teachers' Standards. Standard 5: "Adapt
trengths and needs of all pupils."

{tute for Teaching and School Leadership. (2022). Australian Professional Standards for
icient): "Plan and implement well-structured learning and teaching programs or lesson
nd promote learning."

America. (2017). Initial Physical Education Teacher Education Standards. Standard 5:
Ssessments that measure student achievement.”

[England
teaching to respond

Teachers. Focus Area
sequences that engage
[SHAPE America 5]
"Select or create authe
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ross the country use the National Standards to develop or revise existing
la." ..>.s "The standards provide a framework for physical education programs,
not a pre o g o uilinl aeaie jl Ja 4 "Purpose of the Standards") SHAPE America. (2017).
National S =Level Outcomes for K-12 Physical Education.

¥ (2007). The nd Curriculum. "Schools have the flexibility to design their own curriculum... The
curriculum is not a d plan to be followed without question. It is a framework that provides guidance for
schools to develop a m that responds to the needs of their students and community.” ( i 5l J& «
"Curriculum Design") M Education of New Zealand.

TAustralian Curriculum: d Physical Education Version 9.0. "The Australian Curriculum sets out what all

young people should be rough the specification of content... Although the sequence and organisation of
content will vary across t ntry, it is expected that each school and each teacher will develop their own learning
sequences based on the national curriculum documents.” (_isw ;1 J& « "Curriculum Design" 4 “Implementation

Guidance™) Australian Curriculum, Assessment and Reporting Authority (ACARA). (2022).
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. make a positive contribution to the wider life and ethos of the school.” (DfE, 2021,

€arning and adaptively apply this learning in practice.” (Teaching Council of Aotearoa

8"Implement a reflectivé cycle to guide decision making specific to candidate performance, student learning, and
short- and long-term plan objectives."” (SHAPE America, 2017, Standard 5.c)
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practice in an ongoing way, using evidence from a range of
umptions and beliefs, including cultural beliefs, impact on practice

ation of Practice - 'Writing it Right': A teacher through their Master of Education
egies for student writing errors. Recent theory and research informs their inquiry.

"..."Moving away from CPD that is limited to one-off, outdated, and unconnected
Reed an evidence-informed approach to professional development.”
(Department for Eddcation)\ Teachers' Standards, 2021, Standard 8; Teachers' Professional Development Expert
Group, 2016, Report)
4"Implement a reflective cycle)to guide decision making specific to candidate performance, student learning, and
short- and long-term pjan objéctives.” (SHAPE America, 2017, Standard 5.c)
SAction Research
‘Reflective Practice
Evidence-Based Practice
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